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Abstract

This study tries to find out the existing scenery of the implementation of teacher leadership in a
northern district government college in Bangladesh. Furthermore, the nature of student teacher
relationships and the challenges and solutions for implementing the idea of teacher leadership at
the undergraduate level is eyed by the researcher. A qualitative approach has been applied in the
research where both teachers and students participated in semi structured interviews and focus
group discussion. Significantly, Semi-structured interview was taken with five teachers from three
faculties namely science, arts and social science, and business studies. Simultaneously, thirty
students (15 male and 15 female) from the undergraduate level participated in the focus group
discussion separately. A purposive sampling method was used to select participants. Data was
analysed after collecting from both teachers and students. Lack of teacher leadership exercise,
limited teachers, lack of pedagogical training, excessive pressure of official work, and lack of
mental satisfaction in the job are the barriers to implementing the teacher leadership idea. Creation
of sound learning atmosphere, use of internal funds, arrangement of training & and seminars,
special care for weak students, achieving credibility and trust, professional learning community,
teaching award action research activity and mentoring the activities, the idea of teacher leadership
can be established at the undergraduate level in the researched college.
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Introduction

The influence of teacher leadership (TL) is indispensable to creating quality in education
nowadays. Teachers are to evince their capacity as leaders while teaching in the classroom or
beyond the classroom (Gibbs, Knapper, & Piccinin, 2008). Playing the role of leader in teaching
creates an intimate relationship between teacher and student. Sun & Leithwood (2015) assert that
the knowledge provided by teachers with rational and emotional worth erects an influence when
leadership approaches are added to teaching and learning. Moreover, the scope of the study,
external knowledge, knowledge of theory and practical, career-based consciousness, and self-
development are achieved by students if TL approaches are enacted in the teaching and learning
process (Michael, Zaman, & Gorpe, 2018). Here, the authority of the institution, departmental
head, and teachers will have to act as a dominant contribution to access the attribute through a
leadership role. Particularly, the part of the departmental head is more notable than the authority
(Gibbs, Knapper, & Piccinin, 2008). Harris & Muijs (2002) note that TL is viewed as power as it
opens the opportunity to lead in teaching and a practical perspective, it provides the path to work
together to foster young teachers in improving their experience. The excellence of the college will
depend on the improvement of the pedagogical and cultural atmosphere. Harris & and Jones (2019)
believe that pedagogical perfection will evolve through the practice of TL. Cera (2013) postulates
that the present institutional culture can be changed by the application of TL. The study will
investigate the existing atmosphere of TL in prospering teaching and learning potentiality at KGC.

Status of Teacher Leadership in Bangladesh

The education system of Bangladesh has three levels: primary, secondary, and tertiary. The
primary level is in class one to class five whereas class six to class twelve is in the secondary level.
The influence of TL at the tertiary level will be discussed here. University grants commission
controls the activities of the university at the tertiary level. National university regulates higher
education taught in Government and Non-Government colleges. The bodies are autonomous in
public universities. The syndicate, senate, and academic council execute the activities of the
university according to the provision written in the corresponding act. The honors course started
in the 1997-1998 session and has been increased to 14 disciplines with masters now at KGC. About
twenty thousand students are taught by only 65 teachers. Teachers are appointed in government
colleges through participation in the highest competitive civil service examination in Bangladesh
namely BCS. They need not have a degree in pedagogy as well as teaching skill tests (Poddar,
2017). Therefore, they face limitless problems at the beginning of teaching. If the appointed
teachers enter into this profession without having a bachelor's degree in education, they must be
sent to teachers training colleges for degrees in education (Poddar, 2017). Normally, teachers
receive foundation training on pedagogy after involve in teaching for a long time. Hence, the
expectation of receiving other training is unthinkable for the teachers. Thus, the enactment of the
TL concept at KGC will bring a remarkable change in teaching and learning.

The need to strengthen TL for teaching and learning at KGC
In Bangladesh, 27% percent of candidates choose teaching as their profession whereas 73%

receive the profession as they have been assigned by the PSC (Public Service Commission) and
have no power to change it as identified by Rahman (2015). Teachers are not satisfied with their
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job selection. Hence, a clear conception of the teacher profession and teacher leadership can
motivate teachers positively. Dozier (2007) claims that the dexterity of leadership among teachers
is a must-achieved condition to bring out the victory. Lamb-Sinclair (2019) underlines that
teachers felt proud in teaching and learning instead of bragging if the notion of TL applied in the
institution. Lamb-Sinclair (2019) further added that most administrators support teacher leaders to
implement ideas as a reality. However, breaking the existing isolation of teachers at KGC can
march forward to achieve the earmark in education. Most of the teachers are not interested in
originating influence over the students. Therefore, gaining the attributes of leadership and
implementation in their regular teaching practice can construct a thrilling and pleasant educational
ambiance at KGC.

Fostering TL to enhance teaching and learning at KGC

Professional development among teachers at KGC is attainable when the conception of TL will be
given more accentuation. Indeed, a smaller number of teachers compared to students is a massive
impediment to achieving the trait. Moreover, psychological readiness and conflict of status
between senior and junior teachers in terms of receiving training and observing classes will also
create barriers (Ragib, 2019). Senior and junior teachers of government colleges are not habituated
to sharing ideas in teaching. Here, the execution of TL can contribute a skillful part.

When the teachers are accustomed to the custom of leadership, their outlook, view, and
professional knowledge will be augmented. Later, this experienced and skilled teacher will share
their teaching philosophy and strategies with novice teachers. Similarly, fresh teachers will feel
free to share problems with experienced and skilled teachers about teaching. The contribution of
the authority can also play a robust part in fostering TL in the college.

Objectives of the Research

1. To find out the existing scenery of teacher leadership at the undergraduate level in a
northern district college in Bangladesh.

2. To find out the relationship between the teachers and students at the undergraduate level
in a northern district college in Bangladesh.

3. To explore the challenges and solutions to implement the idea of teacher leadership at the
undergraduate level in a northern district college in Bangladesh.

Research Questions

1. What is the present atmosphere of teacher leadership at the undergraduate level in a
northern district college in Bangladesh?

2. What is the nature of the relationship between students and teachers at the undergraduate
level in a northern district college in Bangladesh?

3. What will be the challenges and solutions of implementing teacher leadership at the
undergraduate level in a northern district college in Bangladesh?
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Literature review
What is Teacher Leadership?

Generally, TL is confined to teacher-student, teacher-colleague, teacher-administration, and
teacher-guardian. Bagucanskyte & and Kaminskiene (2016) state that leadership is a trait that
holds power to influence, lead, and control people. Academic leaders can stimulate their colleagues
using inspirational personality, knowledge, skill, experience, the practice of gaining modern
knowledge, and the awareness of ambiance (Bagucanskyte & Kaminskiene, 2016). However,
teachers would not be able to enrich student’s learning if they do not refurbish themselves with
advanced and alternative teaching methods (Nurutdinova, Perchatkina, Zinatullina, Zubkova, &
Galeeva, 2016). Again, teachers fail to express their reasons for discomfort in teaching due to the
constraints of leadership practice. Through practice, teachers are capable of highlighting issues
and participating in the decision-making process (Coggins & McGovern, 2014). The participation
of general teachers in the decision-making process will certainly assist the authority for solutions
as the fact is articulated in the meeting. Indeed, the level of critical thinking of a teacher carries
importance. Sacks (2012) postulates that teacher leaders can think critically to bring new ideas and
retain the power to drive initiatives for collaboration and discussion. TL is not only present in class
with fixed activities but also faces challenges and increases opportunities beyond the classroom
(Cosenza, 2015). Whenever teachers act as leaders, they have to establish communication with
students, colleagues, principals, and guardians. Effective communication can support teacher
leaders in facing critical challenges. Here, collaborative learning, the co-relation between leader
and follower, and generating ideas collectively can carry out a valuable effect (Harris, 2003). The
absence of sharing ideas and knowledge, the relationship between leader and follower, and the
willingness to learn together will never strengthen the wisdom and experience of the teacher to
gain the attributes of leadership. Thus, students are not aided by the teacher for the lack of
mentioned attributes. The teacher concentrates on the student’s problem and tries to bring out
change. However, it seemed troublesome for them because of the lack of basic ideas about TL.

Fahimirad, Idris, & and Kotamjani (2016) define teacher leaders are those who can include
students in the change after identifying problems and are willing to change their agile nature to
become more structured in the operational processes of their universities. Siddique, Aslam, Khan,
& and Fatima (2011) presume that successful leaders should be aware of the demands of followers
and compulsorily try to motivate based on their demands. Real leaders can instigate followers
properly as they know that students have the mental ability to strive for the attainment of specific
objectives. Therefore, the creation of a teacher leader is obligatory. Quick (2013) found that the
combination of three principles can turn a teacher into a great leader which are authenticity in
work, the volition of maintaining a balance between ethical justice and supervision, and proper
strategy for the solution of educational problems. With the achievement of the above-mentioned
principles, a teacher leader feels to work for the betterment of students. Harrison & Killion (2007)
opined that teacher leaders bestow effort for the improvement of education in different ways.
However, Strodl (1992) thinks differently. Teacher leaders can stimulate academic participation,
help students with recent conflicts, and finally change the young life by playing the role of a model
teacher, especially in an informal atmosphere (Strodl, 1992).

After analyzing the definitions, it’s assumed that TL is a process where teachers can
exchange thoughts, views, and plans to bring positive effects to institutions, students, and
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individuals. They can take part in the decision-making process in the institute and make a forceful
impact on the decisions taken in the meeting.

Importance of Implementing the Idea

As the conception of TL is vigorous and effective in teaching and learning, the implementation of
the idea will carry great importance. Boyd-Dimock & and McGree (1995) argue that teacher
leaders can shape their vision to play a supreme capacity to elevate academic performance.
Similarly, teacher leaders intend to build trust among colleagues, keep patience at obstacles,
achieve team support, provide inspiration for teachers, and facilitate reflection and communication
among faculties (Boyd-Dimock & McGree, 1995). Moreover, the head will get time to influence
teachers positively; monitoring and evaluating the performance by fixed target (Alkutich, 2017).
In contrast, if the conception is not applied, teachers will not be able to share views and learn
within the subject area. However, teachers will be able to evaluate their teaching practices and
design effective strategies for class management such as student characteristics, preparing a lesson
plan, identification of problems, recording of questions and answers, and behavioral improvement
(Khan, 2016), whenever an expected atmosphere is created. Here, the financial and mental support
of the principal is badly needed to change the existing culture. Without the support, it would be
impossible to change the culture. Frost (2008) describes that formal leadership indicates the
execution of common responsibilities of teachers ordered by the principal. In contrast, TL brings
the idea that implies the influence of teachers beyond the classroom and the right to expose their
human potential to the surroundings (Frost, 2008). To implement the objectives, the freedom of
the teacher’s voice plays an obvious role. Aruzie & and Adjei (2019) assess that the contribution
of experienced teacher leaders builds up the institutional culture and skill of novice teachers.
Experienced leaders will exhibit superb in using the factors influencing leadership power namely
personal traits, control level, structure of organization, and depth of experience. Novice teachers
find out new strategies and techniques about when and how they will use different leadership styles
such as authoritarian, laissez-faire, bureaucratic, transactional, and instructional. Both mentioned
views are supported by Aruzie & and Adjei (2019). After attaining the experience and knowledge
from experienced leaders, an inexperienced teacher will keep pace with the changing and unhandy
situation.

After observing the discussion, this is clear that TL conception can play a significant role
in creating a positive influence on teaching and learning. Necessary attributes of leadership will
be achieved by a teacher to ensure significant changes in teaching and learning.

Effectiveness of TL In Teaching and Learning

Leadership is needed to initiate a steady atmosphere in a university as the outlook of a leader has
the power to erect such kind of spirit and propensity to unite all in the institution (Davies, Hides,
& Casey, 2001). Jackson, Burrus, Bassett, & Roberts (2010) pointed out three benefits that prove
the effectiveness of teacher leaders the contribution of collective responsibility and sanguine
endeavor, the ability to embolden teachers for active engagement and accountability, adamant to
dedicate and exert abilities. Here, creating a sound learning climate is compulsory for achieving
the attributes. Hofmeyer, Sheingold, Klopper, & Warland (2015) argue that there are some
conveniences of TL such as the fruitful contribution of academics, ease of teaching workloads,
direct teaching teams in the correct lane, playing a lively role in solving real-world problems of
researchers. Teacher leaders are always run for knowledge to solve problems. Therefore, authority
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ensures facility so that the teacher leaders can comfortably meet their demands. If it is not
implemented by the authority, teacher leaders will not be able to play an effective role in teaching
and learning. Furthermore, Killion, Harrison, Colton, Bryan, Delehant, & Cooke (2016) argue that
TL conception can design an impact on peer performance, foster collaborative culture, promote
professional growth, build transparent leaders, and finally can afford to lead students wherever
they stay. A teacher leader is aware of the effective teaching strategies and problems in teaching
and learning. Teacher leader instructs teachers to prepare them through experience. Here, the
collaboration between the teacher leader and teacher can be made by the members of the teacher
council.

Impact of TL In Teaching and Learning at KGC

TL is a dynamic concept. Dauksas & and White (2010) state that teacher leader creates a strong
influence on teaching and learning. They aid in boosting the attributes of other teachers, enhance
the positive impact of teaching and learning, and implement the key priorities of the institution
(Curtis, 2013). Furthermore, TL can flourish the culture of the community, strengthen intellectual
growth, and solve public problems (O'Hair & Reitzug, 1997). Teachers will surely create massive
influence in teaching and learning by applying this concept at KGC and secure a better position in
the country.

Research Methodology

A qualitative approach has been followed in this research based on the research objectives and
questions. For this, semi-structured interviews and focus group discussions have been chosen to
identify the existing scenery, student and teacher relations, and finally the challenges and solutions
of the topic.

A semi-structured interview was conducted with Five teachers (Professor-01, Associate
Professor-01, Assistant Professor-02, and Lecturer-02) from three faculties namely science, Arts
and social science, and business studies. Simultaneously, thirty students (15 male and 15 female)
from the undergraduate level participated in the focus group discussion separately. A purposive
sampling method was used to select participants.

Each discussion was continued for 50 to 60 minutes with 10 students. An open-ended
questionnaire was prepared for semi-structured interviews whereas close and open-ended
questions were applied in the focus group discussion. The venue was Kurigram Government
College which is located in the northern part of Bangladesh adjacent to the great Bramhaputra
River. In addition, the college is affiliated with the National University, Gazipur. A thematic
approach has been applied for the analysis of the data collected from the questionnaire.

Findings

The whole academic activities are executed under the direction of the principal at KGC. Teachers
and departmental heads are to consult with the principal to receive any initiatives. Overall, there
is no exercise of leadership at present and there is an urgency to begin the concept of TL to robust
the efficiency of the college.
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Departmental heads are not used to sharing problems on teacher leadershipto with teachers
in Bangladesh as well as KGC. Hence, the expected atmosphere is not created yet. The principal
has not enough time to concentrate on the issue due to excessive pressure on official work. There
is no budget allocated by the Government to arrange programs like seminars, and workshops at
KGC like other colleges in Bangladesh.

The major challenge in implementing TL conception at KGC is insufficient teachers. It
would be difficult to run the conception with limited teachers. Teachers have no idea about TL.
Furthermore, fresh teachers have to conduct classes without training. The principal and vice-
principal have to keep themselves busy with administrative activities.

The principal and teachers are not strong enough to implement the teacher leadership
concept. Relationships among teachers and administrators should be open as well as equitable to
clinch an advantage from the learning window, and regular interaction between colleagues and,
the teaching team carries immense importance (Printy & Marks, 2006). Again, a convenient
atmosphere is not established to identify potential teachers. Monem & and Muhammad (2010)
state that the university grants commission is unable to provide funds for the colleges under
national universities on seminars, symposiums, training, and research in Bangladesh. Hence, the
kinds of activity are very tough to implement at KGC.

However, teaching is such a profession where mental satisfaction is urgent which is absent
among most of the teachers. Most of them think that they are doing a job only. Teachers' lack of
interest, lack of shared objectives, lack of trust, and low confidence are also considered barriers.
The lack of facilities in comparison with the others civil service officers may be the cause for their
dissatisfaction.

Some strengths in KGC support to implementation TL idea. The area of KGC is large.
There is a library, digital lab, and seventeen creative clubs for conducting co-curricular activities.
Teachers are brilliant enough to accept new ideas and keep pace with the changing atmosphere.
All the teachers have passed the highest competitive civil service examination in Bangladesh.
Among them, some are experienced in teaching as they have received training in pedagogy from
the National Academy for Education and Management (NAEM), Dhaka.

Principal bears a luminous sense and dexterity to execute the college task adroitly. He is
capable enough to influence positively of all teachers and involve them in the right way. However,
there are another three government colleges situated near KGC that can help to launch the practice
of PLC by the role of principal. Hord (2009) claims that the principal can define purpose, create
space for accommodation, and give support to reviewing, studying, and interpreting data which
are considered the basic requirements for the foundation of PLC.

The whole administrative activities of KGC are run by the decision of the principal. Vice-
principal assists the principal in accomplishing the activities. The principal conducts a few classes.
The same thing happened to most of the principals of government colleges in Bangladesh. They
like to think of an administrative officer, not the teacher leader after possessing the chair.
Consequently, the TL concept can’t reach a satisfactory level. Administration can create a direct
impact by introducing the notion of TL through the support of resources and collaborative
approaches (Duval, 2017).
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The practice of the TL concept depends on the desire of the principal. Normally, the
principal instructs teachers and departmental heads to conduct class properly in meetings. Heads
and teachers conduct the class on the traditional method. Therefore, the attributes of TL are almost
absent in teaching and learning. Few departmental heads try to transform experience to novice
teachers. Sometimes teachers get opportunities to practice the concept in teacher and academic
councils. However, the practice of the TL concept depends on the initiatives of the principal.

Recommendations

Bringing positive change in twenty-first-century higher education, the implementation of the TL
concept is obligatory (Collins, 2014). Teachers can gain a deeper sense of understanding which
puts forward them to act as perfect leaders (Simkins, 2005). However, the improvement of teacher
professionalism, student learning, the teaching system, and ultimately the lives of the professionals
will be achieved by the empowerment of teachers through the implementation of TL (Wells, 2010).

Actual guidelines for using TL can encourage teachers to move forward with the goals and
ideals. Teacher leaders can develop the quality of teachers and staff through quality and
motivational efforts. Teacher leaders can identify the weak students and receive special care with
keen monitoring for improvement. Here, Kapur (2003) identifies some goals to use the concept
effectively: Based on the research findings and ideas from the literature review some probable
recommendations are given below.

Sound Learning Atmosphere

Educational leaders recognize the demand to thrive in the shape of learning aura. The finest
learning and performance of students will be intensified by the teacher through the establishment
of a sound atmosphere. Unfortunately, there are huge challenges that have to face in achieving
knowledge due to the constraints of a sound learning atmosphere in Bangladesh (Mahmud, 2010).
Most importantly, scarcity of ICT resources, load shedding of electricity, and strenuous to involve
learners in online classes Mahmud (2010) further added. But the scarcity of technical materials is
over now. The barrier for creating sound leaning atmosphere is the large size of the class. The
construction of the national policy mayy reduce the problem.

Improvement of Teaching & and Learning Process

Restructuring the organization, disseminating leadership and the involvement of huge staff
constitute substantial possibilities for learning. The centralized educational system in Bangladesh
and limited staff are the barriers to improving the teaching and learning process. Consequently,
the dissemination of different ideas including leadership is unthinkable to implement here. Hence,
a decentralized organizational pattern, recruitment of enough staff, and dissemination of different
ideas will aid in ensuring quality education in Bangladesh.

Initiatives for Teacher’s Quality Development

Making provision for building a variety of opportunities likewise training, the workshop is
significant. Moreover, maintaining discipline in university surroundings for teachers is crucial.
Disciplinary ambiance will establish mutual understanding and amicable relationships among
individuals.
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Here, the willingness of a leader to exchange what he is thinking with colleagues and
partners is also influential. Barrett & and Breyer (2014) display that the usual goal can be obtained
by way of sharing ideas. Every individual has different talents. Whenever it can be shared, the
possibilities of thriving knowledge among colleagues will extend.

Barrett & and Breyer (2014) argue that principals can receive high-standard instruction
through faculty meetings. Despite this, teacher leaders can invigorate students to go overseas for
higher study. Subsequently, they will induce faculty and staff members to study tours so that they
can entice students to go abroad (O’Dell & Hwang, 2008). O’Dell & Hwang (2008) further state
that leaders are required to gain knowledge of the global world besides discipline areas. We can
contemplate a leader as real who takes care of teachers, upgrades the institutional aura, and is
capable of refining learners' performance through the practices of behaviors, motivational efforts,
considerate mentality, and the notion of stimulation. Lumad (2017) sketches that transformation
of knowledge, encouragement of teamwork, ethical values of leaders, and finally diversity in
knowledge can set up an unambiguous effect in teaching and learning among teacher leaders.
Leadership cannot be taught, it must have to be earned by the achievement of self-awareness and
a settled vision (Post, 2017). Consequently, there is no alternative for the teachers to attain the
caliber of self-efficacy and fixed goals to bring positive influence in teaching and learning.

Use of Internal Fund

If the principal bears the expenditure from the internal college fund, the possibility will be opened
for arranging the seminar or workshop to introduce the concept of TL. Since the fund is not enough
principal have to face challenges. The Ministry of Education can allocate special budget for this
purpose only. King (2011) demonstrates that principals should have played the job to meet the
demands of teachers. Importantly, King (2011) argues that teachers would feel comfortable having
autonomy with sound economy and collaboration in the teaching and learning process.

Training & Seminar

The principal will arrange basic training or seminars for teachers to introduce the idea first at KGC.
The inclusion of training on TL can nurture leadership practice in educational institutes (Seltz,
Director, & Slade, 2015). Without achieving the basic idea of TL it will not be possible for teachers
to create influence in teaching and learning. It can be arranged twice a year in the college hall
room. However, fresh teachers join the college without training. Principals can arrange basic
training on pedagogy including the TL concept for them. Funding provided by the Ministry of
Education for this purpose will support principal to take the initiative.

Special Care for Weak Students

The principal will have to ensure extra care for weak students of KGC as the quality of education
at KGC will depend on the performance of both bright and weak students. Hence, the principal
can arrange an extra class of two hours every week only for the weak students. Moreover, the
principal must instruct the teachers to show equal behavior and importance toward bright and weak
students in the class. Encouraging behavior of teachers toward weak students leads them to positive
achievement whereas less attention of teachers toward weak students creates disappointment
(Ajaib & Yousaf, 2018). However, it would be very difficult for the principle since the lack of
teachers. Here, the extension of post pattern for the teachers will be helpful in this regard.
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Achieving Credibility and Trust

Teacher leaders will have to to achieve the trust and credibility of students more. If they can, it
would be easier for them to make influence inteaching and learning. Tschannen-Moran (2004)
explains that teacher leaders can influence the behavior, engagement, learning, and dropout rates
of students through the achievement of leadership attributes. Tschannen-Moran (2004) further
states that achievement will be high when the relationship between students and teachers is strong.
Teacher leaders can achieve the credibility and trust of the students through their positive
classroom behavior, personal and intellectual characteristics, effective interaction style, and
instructional approaches (Hamachek, 1999). Furthermore, teachers of KGC have to ensure
feedback on the performance of students. Davis & Dargusch (2015) suggest that teacher leaders
would be able to achieve credibility and trust of students through detailed feedback with logical
explanations of students' answer papers or assignment writing.

Professional Learning Community (PLC)

Building PLC among the teachers of KGC will certainly bring an extra dimension to teaching and
learning. The attributes of leadership will be developed through this practice. Teachers of KGC
will be able to work on improving teaching and learning with cooperation. Hellner (2008) states
that PLC provides a pathway to secure the benefits of institutes, teachers, and students. Hellner
(2008) further added that PLC can improve the research and technological atmosphere as well as
the self-management system.

Mentoring the Activities

Mentoring is a process where skilled teachers support less experienced and novice teachers. The
departmental head and senior skilled teachers of KGC will play the role of mentor whereas the rest
of the teachers will be mentees. Mentor teachers will open the door to discuss problematic issues
and instruct properly so that mentees can adjust to the situation. The activities can be continued
for the whole year. Through mentoring, mentor teachers also achieve an experience that helps them
to ensure a positive influence in the teaching and learning process. Huling & Resta (2001) opined
that mentoring programs are not only substantial for novice teachers but also for mentor teachers.
Mentoring has a positive influence on the decision-making process and strengthens the capacity
and quality of the organization (Huling & Resta, 2001).

Teaching Award

After joining the college, teachers try to devote themselves to the betterment of education.
Unfortunately, no award system exists in KGC. If the Principal declares an award each year for
the devoted teachers, they will be inspired and work for the amelioration of students. Otherwise,
they will lose the zeal to dedicate themselves. The accountability, creative attempt, and interest in
promoting teaching excellence will be strengthened if the teaching award tradition starts in any
educational institute (McNaught & Anwyl, 1992).

Action Research Activity

Teachers of KGC have to face several problems in the classroom. The problems can be solved by
the application of action research. Aldridge, Fraser, & Sebela (2004) state that teachers can
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understand the facts that happened in the classroom and the kind of experience helps them to
confront the challenges in teaching and learning problems. However, action research provides an
opportunity where teachers can apply theoretical knowledge to practical (Aldridge, Fraser, &
Sebela, 2004).

Overall Recommendations to Overcome the Challenges at KGC

The challenges would be overcome if some strategies could be adopted by the principal. A
collaborative and sound learning climate should be created by the principal where teachers can
comfortably share their teaching practices and strategies. Sophisticated ideas on pedagogy by the
teachers can bear rapid advance. Here, the principal will have to arrange a seminar, training, or
workshop for the teachers to introduce the basic idea of TL conception. In 2010, the national
education policy was formed to strengthen the quality of education. The educationist considered
the year as significant since scholars, policy maker and skilled practitioners contributed to the
creation of the policy argued by Mojumder (2021). Mojumder (2021) again argued that this policy
concentrates on uplifting the quality of teacher education based on the education policy (NEP-
2010). Furthermore, based on the idea of NEP-2010), the prepared Five Year Plan (FYP), Reports
on Education, Education Strategy 2021, National ICT Policy 2015 will contribute a lot, as claimed
by Rahman (2019). However, the expected outcome did not ensure in Bangladesh. Hence, the
enactment of NEP-2010 will bring a positive change in the implementation of teacher leadership.

Apart from this, if Ministry of Education instructs college authorities in a formal order to
arrange seminars, training, and workshops regarding the establishment of TL conception as well
as allocate funds, positive change will be ensured. Through the arrangement, the teacher will
receive a proper idea about the concept. However, formulating national policy for the execution of
TL by the Ministry of Education is obvious. Recruitment of sufficient teachers by the
recommendation of MOE can solve the problems. Building an amicable relationship among
teachers, students, colleagues, and administration is obligatory. Following this collaborative
strategy, if the teachers discuss the problems of teaching, their efficiency will be polished.
Teachers gain adequate marks in the Annual Confidential Report (ACR) whether they accomplish
responsibility wholeheartedly or not. Only a few teachers accomplish their tasks sincerely. The
rigidness of the principal for proper evaluation of teachers’ activities will bring positive output.
The situation will be changed if the principal gives marks in ACR on the true basis of the
responsibilities of teachers.

Conclusion

TL has a strong relation with the achievement of teaching and learning (Berry, Daughtrey, &
Wieder, 2010). The study focuses on the implementation of TL in teaching and learning at KGC
and suggests effective procedures based on the present learning climate. The study takes help from
a literature review and case studies. The combination and exercises of best practices likewise
training & and seminars, special care for weak students, application of technology, achievement
of trust and credibility, professional learning community, mentoring the activities, application of
dispersed leadership, declaring teaching awards and action research activity can play a great role
in implementing TL at KGC. There are some challenges considered as barriers discussed in the
study. However, recommendations of the supervisory bodies or the policy prepared by
policymakers can create the path of implementing TL conception. Unfortunately, there is no
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supervisory body or policymaker in Bangladesh to implement the idea. To attain the vision of
2041, Government and professional sectors related to education should come forward to improve
the existing condition. Nonetheless, there are some hierarchical obligations and a heavily
centralized system. Hence, it would be very onerous to secure change within the shortest possible
time. Initiatives of principals can bring effective changes in this circumstance at KGC. If the
principal is dedicated to fostering TL among teachers within his limitations, a positive change must
come.

References:

Ajaib, A., & Yousaf, 1. (2018). Comparative Study on University Teachers’ Attitude Towards
Weak and Bright Students. Faculty of Social Sciences and Humanities University of Wah,
Wah Cantt, 23.

Aldridge, J. M., Fraser, B. J., & Sebela, M. P. (2004). Using teacher action research to promote
constructivist learning environments in South Africa. South African Journal of Education,
24(4), 245-253.

Alkutich, M. E. (2017). Investigating the Leadership Role of Head of Departments of

Aruzie, R. S., & Adjei, A. (2019). The Impact of Leadership Styles on Teaching And Learning
Outcomes: A Case Study Of Selected Senior High Schools In The Nkronza Districts Of
Brong Ahafo Region In Ghana, 06(12), 795-825.

Bagucanskyte, M., & Kaminskiene, L. (2016). Educational leadership in higher education: a
scientific literature review. I0SR journal of humanities and social science. Dasna:
International Organization of Scientific Research, 2016, Vol. 21, Iss. 3. p. 93-98.

Barrett, C., & Breyer, R. (2014). The influence of effective leadership on teaching and learning.
Journal of Research Initiatives, 1(2), 3.

Berry, B., Daughtrey, A., & Wieder, A. (2010). Teacher leadership: Leading the way to effective
teaching and learning. Center for Teaching Quality.

Boyd-Dimock, V., & McGree, K. (1995). Leading change from the classroom: Teachers as
leaders.Issues about change, 4(4).

Cera, J. (2013). Teacher Leadership in Art Education Preparation. Visual Arts Research 39(2), 93-
103.

Coffie, 1. S. (2019). Transforming teacher education and learning in Ghana: The impact of
continuous professional development on physics teaching at the colleges of education.
International Journal of Research and Scientific Innovation, 6(6), 201-206.

Coggins, C., & McGovern, K. (2014). Five goals for teacher leadership. Phi Delta Kappan, 95(7),
15-21.

Collins, J. P. (2014). Leadership and change in twenty-first century higher education. BioScience,
64(7), 561-562.

Cosenza, M. N. (2015). Defining Teacher Leadership: Affirming the Teacher Leader Model
Standards. Issues in teacher education, 24(2), 79-99.

Curtis, R. (2013). Finding a new way: Leveraging teacher leadership to meet unprecedented
demands. Aspen Institute.

Dauksas, L., & White, J. (2010). Should I stay or should I go? How teacher leadership can improve
teacher retention. AASA Journal of Scholarship and Practice, 7(2), 27-32.

Davies, J., Hides, M. T., & Casey, S. (2001). Leadership in higher education. Total Quality
Management, 12(7-8), 1025-1030.

MJSSH 2025; 9(2) page | 31




MJSSH Online: Volume 9 - Issue 2 (April, 2025), Pages 20 — 34 e-1SSN: 2590-3691

Davis, S. E., & Dargusch, J. M. (2015). Feedback, iterative processing and academic trust-teacher
education students' perceptions of assessment feedback. Australian Journal of Teacher
Education, 40(1), 10.

Dozier, T. K. (2007). Turning good teachers into great leaders. Educational Leadership, 65(1), 54-
59.

Duval, J. P. (2017). Teacher Leadership in the Context of International Schools: The Key
Attributes and Development of Teacher Leaders.

Fahimirad, M., Idris, K., & Kotamjani, S. S. (2016). Effective academic leadership of learning and
teaching in Malaysian higher education. International Journal of Human Resource Studies,
6(4), 67-83.

Frost, D. (2008). ‘Teacher leadership’: values and voice. School Leadership and Management,
28(4), 337-352.

Gibbs, G., Knapper, C., & Piccinin, S. (2008). Disciplinary and contextually appropriate
approaches to the leadership of teaching in research-intensive academic departments in
higher education. Higher Education Quarterly, 62(4), 416-436.

Hamachek, D. (1999). Effective teachers: What they do, how they do it, and the importance of
self-knowledge. The role of self in teacher development, 189.

Harris, A. (2003). Teacher leadership as distributed leadership: heresy, fantasy or possibility?
School leadership & management, 23(3), 313-324.

Harris, A., & Jones, M. (2019). Teacher leadership and educational change, 39 (2), 123-126.

Harris, A., & Muijs, D. (2002). Teacher leadership: Principles and practice.

Harrison, C., & Killion, J. (2007). Ten roles for teacher leaders. Educational leadership, 65(1), 74-

77.
Hellner, J. (2008). The Professional Learning Community: A Fulcrum of Change. Kairaranga,
9(1), 50-54.

Hofmeyer, A., Sheingold, B. H., Klopper, H. C., & Warland, J. (2015). Leadership in learning and
teaching in higher education: Perspectives of academics in non-formal leadership roles.
Contemporary Issues in Education Research, 8(3). 181-192.

Hord, S. M. (2009). Professional learning communities. Journal of Staff Development, 30(1), 40-
43.

Huling, L., & Resta, V. (2001). Teacher Mentoring as Professional Development. ERIC Digest.

Jackson, T., Burrus, J., Bassett, K., & Roberts, R. D. (2010). Teacher leadership: An assessment
framework for an emerging area of professional practice. ETS Research Report Series,
2010(2), i-41.

Kapur, D. R. (2003). Educational Leadership. The Review of Higher Education, 26(4), 1-12.

Khan, H. A. (2016). Impact of educational leadership on effective educational management in
higher education institutions of Pakistan. Indian Journal of Commerce and Management
Studies, 7(1), 75-84.

Killion, J., Harrison, C., Colton, A., Bryan, C., Delehant, A., & Cooke, D. (2016). A Systemic
Approach to Elevating Teacher Leadership. Learning Forward.

King, F. (2011). The role of leadership in developing and sustaining teachers' professional
learning. Management in education, 25(4), 149-155.

Lamb-Sinclair, A. (2019). Why we need to rethink teacher leadership. Education Week
TEACHER.

Lumad, R. I. (2017). Ensuring educational leadership in the creation and leadership of schools.
Koers, 82(3), 1-6.

MJSSH 2025; 9(2) page | 32




MJSSH Online: Volume 9 - Issue 2 (April, 2025), Pages 20 — 34 e-1SSN: 2590-3691

Mahmud, K. (2010). E-learning for tertiary level education in least developed countries:
Implementation obstacles and way outs for Bangladesh. International Journal of Computer
Theory and Engineering, 2(2), 150-155.

McGlynn, A. P. (1996). Classroom Atmosphere in College: Improving the Teaching/Learning
Environment.

McNaught, C., & Anwyl, J. (1992). Awards for teaching excellence at Australian universities.
Higher Education Review, 25(1), 31.

Michael, N., Zaman, M., & Gorpe, T. S. (2018). A case study of developing leadership and
creativity skills in higher education (HE) students. E-review of Tourism Research, 15.

Mohammad Jahangir Hossain Mojumder. (2021). The Effects of Teachers’ Training on
Professional Development and Teaching Practice: A Case Study of Two Selected Colleges
in Bangladesh. PanAfrican Journal of Governance and Development (PJGD), 2(1), 148-
179. https://doi.org/10.46404/panjogov.v2il1.2917

Monem, M., & Muhammad, H. (2010). Higher Education in Bangladesh: Status, Issues and
Prospects. Pakistan Journal of Social Sciences (PJSS), 30(2).

Nurutdinova, A. R., Perchatkina, V. G., Zinatullina, L. M., Zubkova, G. I., & Galeeva, F. T. (2016).
Innovative teaching practice: Traditional and alternative methods (challenges and
implications). International journal of environmental and science education, 11(10), 3807-
38109.

ODell, I., & Hwang, G. Y. (2008). Teaching leadership with a global perspective: A case study.
Journal of College and Character, 10(1).

O'Hair, M. J., & Reitzug, U. C. (1997). Teacher leadership: In what ways? For what purpose?
Action in teacher education, 19(3), 65-76

Poddar, R. (2017, October 31). Teacher Development for Quality Education. Daily Sun. Sun.
Retrieved on June 3, 2020, from the Daily Sun website: https://www.daily-
sun.com/printversion/details/265138/Teacher-Development-for-Quality-Education

Politis, J. D. (2001). Dispersed leadership predictor of knowledge acquisition. In Proceedings of
The 2nd European Conference on Knowledge Management, November, The IEDC-Bled
School of Management, Bled, Slovenia (pp. 449-58).

Post, R. (2017). Leadership in educational institutions: Reflections of a law school dean. Stan. L.
Rev., 69, 1817-1829.

Printy, S. M., & Marks, H. M. (2006). Shared leadership for teacher and student learning. Theory
into Practice, 45(2), 125-132.

Quick, P. M. (2013). Moral leadership: a model for educational leaders in the 21st century.

Rahman, M. M. (2019). Review of Policy and Development of Teacher Education in Bangladesh
in the Perspective of 21st Century Education.

Rahman, S. S. (2015). Job Satisfaction: A Study of Government College Teachers in Bangladesh.
Job satisfaction

Raqib, A. A. (2019). Innovations in Teacher Training at Higher Education in Bangladesh. Social
Science Review [The Dhaka University Studies, Part-D], 36(1), 221-231.

Sacks, A. (2012). Beyond tokenism: Toward the next stage in teacher leadership. Education Week.

Seltz, J., Director, E., & Slade, S. (2015). Teacher leadership: The what, why, and how of teachers
as leaders.

Seritanondh, S. (2013). Teacher leadership styles and student psychological characteristics
affecting the study methods of foundation English courses in higher education: A case
study of education and humanity/liberal arts students in Thailand. The Journal of
Behavioral Science, 8(1), 17-36.

MJSSH 2025; 9(2) page | 33




MJSSH Online: Volume 9 - Issue 2 (April, 2025), Pages 20 — 34 e-1SSN: 2590-3691

Siddique, A., Aslam, H. D., Khan, M., & Fatima, U. (2011). IMPACT OF ACADEMIC
LEADERSHIP ON FACULTY'S MOTIVATION AND ORGANIZATIONAL
EFFECTIVENESS IN HIGHER EDUCATION SYSTEM. International Journal of
Academic Research, 3(3).

Simkins, T. (2005). Leadership in Education: ‘What Works’ or ‘What Makes Sense’? Educational
Management Administration & Leadership, 33(1), 9-26.

Strodl, P. (1992). A Model of Teacher Leadership.

Sun, J., & Leithwood, K. (2015). Leadership effects on student learning mediated by teacher
emotions. Societies, 5(3), 566-582.

the Arabic Language on Teaching and Learning: Abu Dhabi Private Schools as a Case Study.
06(09), 263-271.

Tschannen-Moran, M. (2004, November). What Trust Got to Do with It? The Role of Faculty and
Principal Trust in Fostering Student Achievement. In the annual meeting of the University
Council for Educational Administration, Kansas City, MO. US Census Bureau. (2015).
Poverty. Washington, DC: Author. Retrieved from https://www. census.
gov/hhes/www/poverty/methods/definitions. htmlU. S. Department of Agriculture. (2015,
March). The summer food service program.

Usher, A., & Kober, N. (2012). Student Motivation: An Overlooked Piece of School Reform.
Summary. Center on Education Policy.

Wells, C.M.(2010). Preparing superintendents for building teacher leadership: Implications for
university programs. NCPEA Publications.

MJSSH 2025; 9(2) page | 34




